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Objectives: The objective of this study was to understand the variables or study habits that inform study in undergraduate and
postgraduate students attending Trinity College Dublin.

Methods:Adescriptive, cross-sectional anonymous online surveywas used to gather data to explore student study habits. Survey 1
was completed by participants in April 2019 and survey 2 was completed by participants in April 2020, during the COVID-19
restrictions.

Results:A total of 1557participants completed survey 1 in 2019, and 1793participants completed survey 2 in 2020. In both surveys a
majority reported using caffeine, library study, sleep pattern adjustment and excercise to aid academic performance. Survey 2 par-
ticipants reported COVID-19 resulted in increased difficulty studying (91%). In particular loss of structure and routine was neg-
atively impacted by the pandemic (92%), and increased feelings of stress were reported (75%).

Conclusions:Our study suggests a potential role of the college environment as a target for the implementation of interventions to
promote student learning, healthy study habits and well-being. The global pandemic has resulted in additional challenging
demands for universities to serve an essential role in supporting college students study habits.
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Introduction

The university years are a unique time whereby signifi-
cant mental health difficulties emerge or when pre-
existing difficulties, yet unmasked, become evident as
the scaffolding of the family structure is removed
(Browne, 2017). This vulnerable stage marks a signifi-
cant life transition for young adults as they navigate
from their former structured family setting to an inde-
pendent autonomous university life (Browne, 2017).
Studies have demonstrated that mental ill health
impacts negatively on academic performance, course
completion rates and longer-term issues entering the
workforce (Browne, 2017). Thus, an important aspect
of career success is dependent on well-being (Haase
et al., 2012).

Academic routines are important copingmechanism
for young adults with mental health issues (Lee, 2020).
In addition, research has indicated that integration in
physical social networks is critical for success in aca-
demic settings and that some students fail in their aca-
demic achievements not solely due to individual
abilities or study habits, but because they fail to benefit
from the network of positive social relationships, as
most students perform better when they work together

(Stadtfeld et al., 2019). Increasingly, studies are show-
ing that reduced social interactions are negatively
impacting on students’ mental health and academic
success (Elmer et al., 2020). The current dissolution of
the physical and social environment of universities
due to public health restrictions related to COVID-19
creates issues around study motivation, self-discipline
and feelings of isolation (Raaper & Brown, 2020). The
loss of routine reduced social and physical contact with
others, and a sense of isolation from the rest of the
world has been shown to cause boredom, frustration
anddistress (Brooks et al., 2020). The experience of lone-
liness, social isolation and social disconnection has been
linked with adverse mental health outcomes, including
increased risk of depression and early mortality
(Baumeister & Leary, 1995; Holt-Lunstad et al., 2010).
More recently, studies have shown the impact of the
pandemic in China during the early stages has been
associated with increased psychological distress, par-
ticularly amongst females and students (Panchal
et al., 2020; Wang et al., 2020).

COVID-19 has resulted in unprecedented societal
changes in Ireland and has affected teaching and learn-
ing in all higher education institutions worldwide, with
infection control policies mandating the closure of cam-
puses (IAU, 2020; Rapanta et al., 2020). Universities
have transitioned to remote learning to create distinc-
tive learning environments with the help of digital
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technologies (IAU, 2020; Rapanta et al., 2020). Curtailed
university campus activity has resulted in significant
curricular and examination restructuring in order to
facilitate the continued provision of education (O’Byrne
et al., 2020). This has dramatically altered the familiar
university teaching environment and learning experi-
ence for students, alongside the difficulties imparted
by government enforcing nationwide movement con-
straints and social distancing orders. The long-term
consequences are yet unknown but are expected to neg-
atively impact student learning and mental health
(Kaparounaki et al., 2020; Savage et al., 2020; Wang
et al., 2020).

The effects of this global pandemic on higher educa-
tion institutions and students are multifaceted and
complex,with students facing an increasingly uncertain
environment. In addition to the transition to online
learning, students face uncertainty regarding the future
applications to university courses, classroom teaching,
examinations, study abroad programmes, internships,
campus accommodation and future labour market par-
ticipation (Aucejo et al., 2020).

The objective of this study was to understand the
variables or study habits that inform study in students
attending Trinity College Dublin, an urban university
in Dublin, in the month prior to the end of term exami-
nations in April 2019 (survey 1). The survey was
repeated a year later, in April 2020, during COVID-19
restrictions. Survey 2 also explored whether university
student’s study habits were positively and negatively
impacted in the wake of the onset of the global pan-
demic. To our knowledge, this is the first survey to
examine student study habits in those attending
Trinity College Dublin, the University of Dublin.

Method

Participants and study design

A descriptive, cross-sectional survey was used in this
study to gather data to explore student study habits.
This method was chosen as it is useful for rapidly col-
lecting data fromparticipants in our target sample (Ball,
2019). Survey questionnaires online are often preferred
by respondents, who can answer at their own conven-
ience (Callegaro et al., 2015). Students received an email
to voluntarily participate in the survey. This was a
convenience sample comprising only of registered
undergraduate and postgraduate students enrolled at
Trinity College Dublin. The questionnaire was an
anonymous online survey in English, emailed to all stu-
dents in Trinity College Dublin. Prior to undertaking
the online survey, participants were requested to read
an information leaflet about the study and complete
an online consent form. Participation in the survey
was optional. Students were incentivised to participate

with an opportunity to enter a lottery for university
event tickets. The lead researcher was available to be
contacted to address any questions raised by partici-
pants completing the questionnaire. All data were
stored in a secure offline database for later analysis
by the lead researcher. Care was taken not to store IP
addresses from participants in the dataset. Contact
information needed for distribution of the ticket prize
was stored in a separate data file and remained confi-
dential throughout the study.

Survey

The study data were collected from participants using a
newly devised questionnaire by the research group. To
reach a representative sample, our questionnaire was
advertised by emailing all registered undergraduate
and postgraduate students attending Trinity College
Dublin. Therewere two questionnaires used in data col-
lection in this study. The first questionnaire collected
data on study habits (survey 1). Questions were of a
multiple-choice format and collected data on demo-
graphics, background characteristics, including univer-
sity faculty, scheduled and non-scheduled academic
hours, mental health issues and academic difficulties
including repeating an exam or university year.
Furthermore, the study collected data on participants’
use of study strategies to improve learning such as loca-
tion (library), change in behaviours (adjusting sleep
pattern, diet, exercising, meditating and substance
use) and asked if participants accessed formal college
supports (e.g. occupational therapy). This online ques-
tionnaire composed of multiple-choice questions and
was launched on 1 April 2019 and remained open for
7 days. The survey took an average of 4 minutes to com-
plete. The data collection period coincided with the final
week of the university teaching term in 2019, 3 weeks
prior to the end of year assessments and examinations.

The second online questionnaire conducted 1 year
later in 2020 was advertised by emailing all registered
undergraduate and postgraduate students attending
TrinityCollegeDublin. Like the first survey in 2019, stu-
dentswere requested to consent and voluntarily partici-
pate in the study. This questionnaire was launched
following the closure of the university campus on 12
March 2020 due to the global pandemic. Itwas available
to participate from 20April 2020 and remained open for
7 days. The second questionnaire collected the same
data, as the first questionnaire, on student study habits.
There were additional multiple-choice questions
exploring the negative impact of COVID-19 on stu-
dents’ study behaviour, including inadequate access
to internet or lack of appropriate space to study, loss of
daily structure and routine, sleep difficulties, increased
feelings of stress and loneliness, restrictions on exercise,
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additional burden as a carer and mental health issues.
There were five additional multiple-choice questions
exploring the positive impact of COVID-19 on student’s
study behaviour, including reduced commuting time, on-
line teaching, change in exam format to assignments, qui-
eter study area and less interaction with peers (survey 2).
There was a protocol amendment with additional ques-
tions added to survey 2. The research group obtained
approval from the Ethics and Research Committee to
gather additional data on the student population in the
context of the sudden onset of the COVID-19 pandemic.
The data collected were analysed descriptively to deter-
mine participants’ study habits.

Results

All undergraduate and postgraduate students on the
university campus were invited to participate in the
survey in 2019 (n= 18 407) and the survey in 2020
(n= 18 943). A total of 1557 participants completed sur-
vey 1 in 2019. A total of 1793 participants completed
survey 2 in 2020. An exclusion criterion was not being
a registered student at the university, Trinity College
Dublin. Both studies achieved similar numbers in terms
of participants and their demographic characteristics
(Table 1). The participants in our sample were largely
representative of the current student population
(Table 1). Most students were between 18 and 23 years
old (survey 1, 81%, n= 1217 and survey 2, 85%,
n= 1418).

Students across both survey groups had largely
similar onsite timetabled demands and face-to-face

learning, with 42% of participants in both survey
groups reporting an average of 11–20 scheduled formal
contact hours per week in university, to include tutori-
als, lectures and laboratory classes, prior to the COVID-
19 pandemic.

Mental health illness impacting on student’s ability
to studywas reported in 46% of participants in survey 1
and in 51% of participants in survery 2. The number of
students who needed an academic extension were
broadly similar in both groups (33% in survey 1 and
30% in survey 2). Seventeen per cent of participants
reported repeating an examination in survey 1 and
15% of participants in survey 2. 5% of participants
reported to repeating a university year in survey 1
and 4% in survey 2. Of those students repeating a uni-
versity year, 37% of participants in survey 1 citied men-
tal illness as a contributing factor which comparedwith
44% of participants in survey 2 (Table 2).

Most students reported adjusting their behaviour to
aid academic performance. In survey 1, 89% of students
reported changing their study environment using the
Trinity campus library. In survey 2, 78% reported
changing their study environment. In survey 1, 67%
of participants indicated exercise as a factor aiding
study habits and this compared with 62% in survey
2. The rates of caffeine, alcohol, cannabis and prescrip-
tion stimulant medication use were similar across both
groups (Table 3). Seven per cent of students reported
use of stimulant medication in survey 1, of which
41% of participants reported using prescribed medica-
tion. In survey 2, 5% of participants reported stimulant
use. Thirteen percent of students reported accessing

Table 1. Demographic characteristics

Survey 1: 2019
(% of sample)

Trinity 2019*

(% students)
Survey 2: 2020
(% of sample)

Trinity 2020*

(% students)

1557 (8.4%) 18 407 1793 (9.5%) 18 941

Undergraduate 80% 72% 86% 71%
Postgraduate 20% 28% 14% 29%
Male 34% 40% 29% 40%
Female 64% 60% 70% 60%
Other 7% — 4% —

Irish 78% 72% 80% 72%
EU non-Irish 11% 10% 10% 10%
North American 5% 7% 4% 7%
Other (non-E.U., non-North American) 8% 10% 6% 11%
Arts, Humanities, Social Science 45% 41% 44% 41%
Health Sciences 21% 24% 24% 23%
Engineering, Maths Science 30% 25% 30% 25%
Multi-faculty 4% 10% 0% 11%

*Annual Equality Monitoring report Trinity College Dublin 2019/2020.
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formal college supports, such as Occupational Therapy
and Student Learning and Development Services in
survey 1, which this figure was 9% in survey 2
(Table 3).

COVID-19 and study habits

Survey 2 participants answered additional questions
about the negative and positive impact of the
COVID-19 pandemic on their learning and study ability
(Fig. 1). It was noted that COVID-19 resulted in

increased difficulty for students studying during this
time (91%). Loss of structure and routine were identi-
fied as significant issues impacting students’ ability to
study (92%). Another factor commonly endorsed by
students included increased feelings of stress (75%).
Approximately half of all participants (56%) endorsed
increased feelings of loneliness and the onset of sleep
difficulties since the emergence of COVID-19. Fifty-four
per cent of participants reported lack of access to an
appropriate study space. Forty-one per cent of partici-
pants reported poor mental health as having an impact
on their study, while 30% reported restrictions on exer-
cise and 22% reported inadequate internet access as
being a factor. The additional burden of being a carer
was reported by 13% of participants (Fig. 1).

Less than 1% (n= 161) reported that COVID-19 did
not negatively impact on their ability to study. The ben-
efits and positive factors included spending less time
commuting (n= 108), a change in the exam structure
to assignments or online formats (n= 65), having to
interact less with others (n= 81) and access to online
teaching resources (n= 54) (Fig. 2).

Discussion

Aside from the challenges for some students with men-
tal health vulnerabilities, there are numerous determi-
nants of academic success in university, including

Table 2. Timetable demands, study hours and mental health

Formal timetabled hours/week Survey 1: 2019 Survey 2: 2020

0 3% 5%
1–10 25% 20%
11–20 42% 42%
21–30 20% 25%
>30 9% 8%

Hours self-directed study/week Survey 1: 2019 Survey 2: 2020

0 1% 1%
1–10 37% 32%
11–20 35% 41%
21–30 17% 16%
>30 11% 10%

Survey 1: 2019 Survey 2: 2020

Mental illness negatively impacting on study 46% 51%
Extension needed (Yes) 33% 30%
Repeat of exam (Yes) 17% 15%
Repeat of year (Yes) 5% (37% cited mental illness) 4% (44% cited mental illness)

Table 3. Adjustment of study behaviour to aid academic performance

Study behaviours adjusted
Survey 1:

2019
Survey 2:

2020

Caffeine 98.6% 98.1%
Study in library 89% 78%
Adjust sleep pattern 79% 66%
Exercise 67% 62%
Adjust diet 47% 26%
Meditation 23% 15%
Access formal support (e.g. O.T) 13% 9%
Use of stimulant medication (of this
prescribed by a doctor)

7% (41%) 5% (56%)

Alcohol and cannabis 3% 4%
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prior academic achievement, personality traits, and
differences in cognitive and behavioural strategies
employed during learning (Bickerdike et al., 2016).
Students engage in a variety of study strategies
to aid academic learning, including environmental
(e.g. dedicated study spaces in libraries), behavioural
strategies (e.g. adjusting sleep, diet and exercising)
and use of substances, including caffeine, nicotine,
alcohol, cannabis and prescribed stimulant medication
(e.g. methylphenidate). There is emerging research of
use of cognitive enhancers (e.g. methylphenidate) for
learning purposes, with more studies conducted on the
university student population in (mostly Western)
Europe (Schelle et al., 2015; Singh et al., 2014).

In tertiary education, it is paramount that organised,
healthy study strategies are promoted as part of a sup-
portive university environment. It is also important for
the university sector to understandwhat drives healthy
study behaviours and impacting factors, such as library

access, exercise, use of substances such as caffeine, alco-
hol or drugs and access to formal supports. This is par-
ticularly pertinent in the current climate of COVID-19.

One in five students worldwide have experienced
one or more diagnosable mental health disorders
(Auerbach et al., 2016). In the Trinity student popula-
tion, over 20% of new entrants to the university are
by an alternative admission route, to include students
with a disability (Disability Access Route to Education
Scheme, DARE scheme), students from socio-economi-
cally disadvantaged backgrounds (Higher Education
Access Route, HEAR scheme) and mature students
(Annual Equality Monitoring Report 2017/18, 2017).
Notably, there has been a significant increase in mental
health illness as the single largest disability category for
registering with disability supports in Trinity College
Dublin (Emon & Timonen, 2019). In addition, a 2019
study completed by the Union of Students in Ireland
revealed mental health difficulties are common in Irish

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%
Factors affecting study during COVID-19 (n=1,793)

Fig. 1. Negative impact of COVID-19 on students’ ability to study.
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Fig. 2. Positive impact of COVID-19 on students’ ability to study.
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third-level institutions (Price & Smith, 2019). These find-
ings are also reflected in our survey. Since the onset of
COVID-19, students identified mental health difficulties
as an increasingly problematic issue impacting on study
ability (X. Wang et al., 2020).

Our findings suggest that mental health difficulties
are an issue for study and academic progression,
whereby 46% of participants in survey 1 and 56% of
participants in survey 2 reported mental illness nega-
tively impacted on study behaviours. Mental illness
can impede university-to-work transitions, damage
early stages of career path formation and the acquisition
of work values, work ethics and core work skills
(McAuliffe et al., 2012). Recent studies from Chinese
colleges indicate COVID-19-related stressors were pos-
itively associated with anxiety symptoms in university
students (Cao et al., 2020). Similar studies have shown
that longer durations of lockdown periods are specifi-
cally associated with poorer mental health. A recently
conducted national survey reveals the detrimental
effects of the pandemic on mental health is more del-
eterious on younger as compared to older people
(“Wave 3 Results – NUI Galway,” 2020). It is therefore
important that universities develop clear public health
messaging to address collegiate mental health issues
which have been exacerbated by disruptions in educa-
tion, fear of academic loss and career trajectory in light
of the COVID-19 pandemic (Hasan & Bao, 2020; Zhai &
Du, 2020).

Our survey found that students adoptedmany strat-
egies to facilitate their study. The use of caffeine was
high at 98% across the two survey periods. A high pro-
portion of students reported using the library, exercis-
ing and the use of meditation to facilitate study. This
survey found rates of between 5 and 7% for the use
of stimulant medication to facilitate study of which
approximately half was prescribed by a doctor. These
findings are at the lower end of internationally reported
stimulant use in university settings, but it is notable that
half was not prescribed by a doctor. The dearth of
options to access treatment for adult ADHD might
explain these low rates. However, it is important to take
into consideration studies which report more stress and
utilisation of substances as a coping mechanism in stu-
dents who use cognitive enhancers (Sattler & Wiegel,
2013; Schelle et al., 2015). In addition, this survey noted
a small proportion of students reporting the use of alco-
hol to aid study.Whilst this number is small, it does not
reflect national trends related to the use of alcohol since
the pandemic as per the Central Statistics Office April
2020 Survey, which revealed an increase in alcohol con-
sumption (30.4%) amongst the age group of 18–34 years
(“Changes in Consumption – CSO – Central Statistics
Office,” 2020).

The consequences of the COVID-19 pandemic and
the implications of a changed university environment
to include face-to-face interaction with educators or
peers and closure of protected study spaces, such as
libraries and campus facilities such as gyms, compound
difficulties for students. It is possible that the results in
survey 2 were impacted on by the abrupt closure of the
library facilities from 12March 2020 and the implemen-
tation of the national Level 5 COVID-19 government
restrictions. It is noteworthy that 11% of students in sur-
vey 2 reported an additional psychological burden as
a carer, with possible reasons for this including,
issues with access to childcare or carer responsibility
of an elderly relative. This is an important factor to
consider in future planning given the current limita-
tions to accessing childcare and community supports
(O’Brien, 2017).

A considerable number of students in survey 1 (13%)
reported availing of formal university study supports
including the Disability Service, Occupational Therapy
and Student Learning Development services and
Mindfulness. This number was 9% in survey 2
although these services did continue to operate using
technologyplatforms includingMicrosoft Teamsand tele-
medicine. It is possible that students'may have preference
for engaging with supports in person or there may be a
more general reduction in help-seeking behaviour during
COVID-19 as noted in those accessing medical care dur-
ing the pandemic (Kam et al., 2020; Liang et al., 2020).

Although a small proportion of students (less than
1%) dismissed COVID-19 as having a negative impact
on their ability to study, this groupmay represent some
individuals who have underlying avoidant behaviours
or potential difficulties engaging interpersonally due to
anxiety or neurodevelopmental disorders. In these
cases, protracted periods of social isolationmayworsen
such pathologies and heighten these behaviours as
social restrictions ease.

Our study suggests that significant numbers of stu-
dents are strugglingwith loss of routine, social isolation
and sleep disturbance, since the implementation of
restrictions associated with COVID-19 and that this
has impacted on mental health. These findings have
implications for how academic teaching is planned into
the future, particularly if in the short to medium term,
teaching will be predominantly online. The considera-
tion of scheduled real-time, interactive online classes
in the morning may address routine-related difficulties
as well as sleep hygiene. Faculty and staff could con-
sider offering virtual office hours to students to main-
tain connection and help students address academic
concerns caused by loss of the routine classroom teach-
ing (Garfin et al., 2020; Zhai & Du, 2020). Educators
could consider developing online events, particularly
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for newly enrolled students, to support the develop-
ment of student social networks, health promotion
strategies such as encouraging healthy routines to
include exercise, sleep hygiene and psychoeducation
around study habits and stress management, to help
mitigate social isolation and academic anxieties.

The COVID-19 pandemic has demolished the famil-
iar university environment, daily routine and support
structure for students. Most institutions have been con-
fronted with an acute and unprepared shift to online
teaching, learning and assessment, and some students
are suffering from psychological distress due to ineffec-
tive e-learning systems (Hasan & Bao, 2020; IAU, 2020).
The response of universities to transition learning to vir-
tual forums is laudable; however, the impact of this is
yet to be fully understood, with some research sug-
gesting that a different pedagogy is required for dis-
tance teaching and learning (IAU, 2020). The
exceptional global situation has also provided new
opportunities for distance teaching and learning, creat-
ing more flexible educational possibilities and explora-
tion of blended or hybrid learning (Zhai & Du, 2020).
The numerous benefits are justifiable to include
increased efficiency, cost reduction, scalability, consis-
tency and accessibility to improve student performance
(Ssekakubo et al., 2011). The COVID-19 crisis has
ignited a plethora of advice aimed at educators to focus
on tools and materials they can use to replace face-to-
face classes and support the study behaviours of their
students away from the university environment
(Rapanta et al., 2020).

It is appropriate that university is seen not only as a
place of education but also as a prime resource for pro-
moting health, well-being and equality within society
(Tsouros et al., 1998). Studies are now revealing that
mental health well-being has reduced in students dur-
ing the pandemic (Savage et al., 2020). An understand-
ing of the factors that determine academic progression
is therefore important. Tertiary education settings have
the capacity to disseminate valuable, intensive and
multifaceted health promotion policies and strategies
to many individuals engaged in a single setting (Dietz
et al., 2020). The interruption of academic progression
incurs significant personal, educational and financial
implications on the student, but also on the institution
and society (Eisenberg et al., 2009). Disruption to student
education may delay graduation and undermine their
competitiveness in the job market. There are broader
financial implications for the university sector, whereby
student retention and graduation statistics are regarded
as key performance indicators of the institution and
important marketing strategies for the lucrative overseas
student market. At a societal level, the ramifications
include futuredownstreamcosts tomental health systems
from lack of early intervention and lost investment

through increased rates of course non-completion and
lower lifetime earnings (Lipson et al., 2019).

Limitations

The results of this study should be interpreted consid-
ering a few limitations. First, our findings are based on
data from a restricted sample of participants, registered
university students at Trinity College Dublin only. In
addition, wewere not able to determine if the same stu-
dents participated in survey 1 and survey 2 due to the
anonymisation of student identification and we did not
have information on pre-university college functioning
in relation to students’ study habits. For these reasons, it
is not possible to extend our findings to represent all
university students throughout Ireland. Although
non-response bias might limit the generalisability of
our findings, the study showed representativeness of
our targeted sample. Secondly, due to the convenience
selection sample utilised by survey questionnaires, we
cannot out rule selection bias in the opinions or practi-
ces of participants, where those, for example, most
affected by mental illness may reply. However, the
potential impact of mental illness was not inherent in
the study title or the purpose of the study. This survey
did not include clinical and instrumental examinations.

There are limitations in interpreting the collected
data given this is a self-report questionnaire. The results
of the second survey were generated nearly 6 weeks
after the government implemented dramatic COVID-
19 restrictions; therefore, the results do not capture or
reflect the evolving trends in relation to the impact of
ongoing social restrictions, closure of the university
campus and adaption to online learning for students,
at time of writing. As such this study should be consid-
ered a pilot study reporting on the experiences of the
participants.

Conclusions

Despite the limitations, these data are relevant and very
representative of the Trinity student body. Our study
suggests a potential role of the college environment
as a target for the implementation of interventions to
promote student learning, healthy study habits and
well-being. The first survey completed in 2019 raised
questions regarding the importance of identifying
and supporting students who are at risk of developing
unfavourable approaches to academic tasks or struggle
with mental health difficulties, as well as understand-
ing the factors that drive study. This raised considera-
tions in relation to reviewing policies and pathways in
place on campus to provide additional direction and
professional support to vulnerable students, such as
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healthy study campaigns, greater access to library
space and access to mental health support.

The second survey in 2020 echoes these considera-
tions and whilst not directly comparable, it now dic-
tates a significantly larger challenge going forward.
The global pandemic has resulted in additional chal-
lenging demands for universities to serve an essential
role in supporting college students’ mental and physi-
cal health and provide ongoing education and a safe
physical socially distanced space for an active real-time
university experience. Many higher education institu-
tions are still coping with the active urgency of the
evolving pandemic in planning for supporting their
students, with online modes of teaching and learning
for students now part of a common discourse among
university staff (Raaper & Brown, 2020). Research evi-
dence now shows that while online courses can provide
increased access to higher education, they also lack the
essential student-centred academic support needed to
nurture study habits required by some students, of
which would be otherwise accessible on the university
campus (Bettinger & Loeb, 2017). Educators now need
to clearly map out formal university support services
available to students and keep reminding students to
seek out this support (Raaper & Brown, 2020).

Higher educational institutions need to adapt and
develop mechanisms through which they can system-
atically engagewith and reach out to all students, either
physically or using technology. This will aid to promote
new forms of positive engagement and social resilience
which will benefit both students and their learning
(Raaper & Brown, 2020). New creative approaches
may need to be developed, whereby educators become
more integrated as part of online student support net-
works, by facilitating online morning classes, mentor-
ship programmes, health promotion talks or online
social events. Further studies with larger samples from
different universities nationally are needed to monitor
and capture the outcomes of prolonged university clo-
sures, social distancing measures impacting on stu-
dents’ study habits and academic progression in
higher educational institutes and the impact the pan-
demic itself will have on the future of our young adult’s
mental health in Ireland.
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