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Moreover, it is sufficient to consider the ravages caused in souls
by religious ignorance to be convinced of the urgent necessity
there is for all to know God. Men do not sin only because they
are wicked or because they have ill-disciplined passions. Ignorance
is a deeper cause of their wrong-doings. It is for us to integrate the
knowledge of God into the programme of our Christian lite-
The sanctity of St Thomas is the proof that this method, among
all those recommended to us, is not the least efficacious in the
matter of our sanctification.

LIVING WISDOM
GERARD MEATH, O.P.

IN attempting to teach religion to sixth-formers in a
fashion one becomes aware of a temptation to go to extremes-
We may be so much aware of the needs the boy will e X ^ r l r

ence within a few years of leaving school and the tests to
his faith will be put that we bow to necessity and equip him
a set of slick answers to all the questions with very little under*
standing of the underlying theological principles; we teach htf°
apologetics rather than theology. On the other hand we may b e

so aware of the limitations of the ready-made answer that W
embark on a long-term policy of teaching theology which ot l
nature can never be finished in a school life and which, muc
more disastrous, might easily be confined to a speculative study
of principles with little linking up with personal and contempora™
problems. In recent years the need for steering a middle cour
between these extremes has become obvious. Every educate
Catholic needs to have at his fingertips ready and comply
answers to questions on Marxism, euthanasia, birth c o n t I j ° '
abortion, and so on; he must know what the Church teac
and the reason for it. He must have his answers and his princip '
These problems can be met and in fact are being met by & ^
schools which give their senior boys a firm grounding i n

principles of systematic theology with clear applications
matters already within the boys' own experience. During
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LIVING WISDOM 407
s ten. years at least it has become clear to many teachers that the

a of the boy's own interests has been greatly enlarged. There
as a time when it was enough to point all moral principles with
example from school life itself: the need for truthfulness in

I lce to one's school fellows and so on. But now, while they
it as difficult as ever to practise truthfulness, honesty, chastity

, so on, and have the personal moral problems we all have and
' l n addition they are often seriously vexed by public moral
lems. Perhaps a boy has a brother who is a doctor and who

is V some of the moral problems he has to face when he
asked, for instance, to perform an abortion. If that boy himself

bef CS t 0 k e c o m e a doctor this is a very real problem for him
1 Ore he has left school. Again, one finds the boy whose family

uttered extreme hardship; he may be a refugee, or his father
sixth f V° ke e n m a i m e d m the war- By the time he comes to the
sor' 1 • m a nd is trying to think squarely about problems of
in V ^Ust*ce an<^ racial relationships he discovers a hidden wound

m S C^ wk*ck makes it very difficult for him to think dis-p
Pas ' C^ wk*ck makes it very difficult for him to think dis-
re il0rLately about these matters. In all these cases—and they are
So V UeS—t'le k°Ys a r e already living in a world beyond school,
•ty-.i o u | " be foolish to imagine we can teach religion effectively

h l d
| to magine we e g y

i)r 1 aPphcations to personal morality alone. This way we should
eav UC(j m o r o m - On the other hand we must not allow him toj o m - On the other hand we must not allow h m to

SOc-,
 School with the notion that he has solved all the public and
problems. In either case he will have lost touch with reality.

b0 ^versity tutors sometimes tell us that they find Catholic
So jr,

Ul}'ready t o take a decision about their future; they seem not
t0 (..L

1 uncertain about what profession to enter as unwilling
il a P^un§e a nd this is sometimes justified as waiting for the

a p g
Will f P^un§e> a nd this is sometimes justified as waiting for the
a L G°d to be manifest. Yet it is a fact of experience that once
kis lif"""' S UP a J°k wnole-heartedly, whether it turns out to be
and V)6 S W o r k o r n o t , the plunge does somehow clear his head
the

 e S o o n discovers in what direction his true bent leads. At
ab0

 r t le ^ m e these young men may give a display of confidence
their

 a t^eo^°gy that never quite meets the real problems in
Hla^u°Wn o r other people's lives. This, we are told, is one of the
ofr e jC a u s e s °f lapses from the practice of their religion; the study
pract- ̂

1On a t school has been too neat and cut-and-dried. Religious
of r J

C e en<k with their school life not only because the discipline
gton is identified with the discipline of school, but because
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the truths of religion have been assimilated at school level ins^y
a fashion that they are not vital enough to be applied to adiu
life. The young man's secular education continues after scbo°
but his religious thinking stays where it was when he left. S
how we must give him religious truth in such a way that
basic principles remain firm and his confidence in them is uiU
paired, but at the same time because they are living truths ail
because he has been trained to think hard they are applicable ^
the more complex problems of adult life. How is this to be doitf •

One thing is particularly important in a boarding schoo •
a boy needs to have some opportunity of meeting grown" "
problems in three dimensions, so to speak, while he still has <#
backing and support of schoolmasters who can supplement W.
limited experience. For this end a conference of the Society °
St Vincent de Paul is invaluable. Most junior conferences ha^
little opportunity of doing more than help with church wor
choir books, sacristy, or at the best visit hospitals. This is!1

valueless, of course, and certainly visiting hospitals can give a ol
a real insight into the problem of pain. If he has the °PP°rt ^ Jr
of visiting over a long enough period he can see for himseli o°
a man's character grows richer and warmer and sweeter throng
suffering willingly accepted. But in a few places it is possible 1°
junior conference to find even more rewarding work. 1°
district where there are scattered Catholics cut off from *&
organized Catholic life and with very httle or no contact w
the priest, boys from a junior conference, so long as they
carefully guided, can act as a link between priest an<^.Pe°Ly
and in doing so they learn a great deal. Almost the first thing
discover is that they are asking more than the Church 3

Perhaps they will want to drive people to Mass when
are not obliged to go, perhaps they want to rush a lapsed Catn
back into the Church without enough preparing the gr°
in a dozen ways they learn first that they must not measure ^
by their own enthusiasm alone. Then next they discover t t t .
great deal of Catholic Action consists in patient listening ^
•waiting for an opportunity God will send; together with .^
dawns upon them that they must be absolutely firm in u
adherence to principles while listening to and mixing with P
who are not so firm. After this comes the most valuable ^
of all, to accept failure or what looks like failure. At ttiis y
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LIVING WISDOM 409
ey are forced back to consider the first purpose for which a man

s Ti f con^"erence °f St Vincent de Paul, the salvation of his own
bs Tif
by prayer and works of charity. In a way perhaps not very

. pucit or clear in the mind this links the main strands of Catholic
s f ^hich need to be linked if a man is to persevere after leaving

^ol, namely contemplation and action, principle and practice.
bviously this scheme has its dangers. No group of young

l could be let loose on Catholic families, especially lapsed ones,
tuout careful management by the priest behind them. And

k e^ they are launched on this course of action they must never
flowed to consider themselves a kind of inner circle of saints

rul i0^00!- However, this is taken very good care of by the
St V- ^ e Society; if this is observed strictly no Brother of
hoi Ulc.ent ^e Pa ul will ever run away with the idea that he is
the^' ^ *eSS a Sain1:" ^ ^ s a m e > o n e ^fticuky remains. Not all
an ,

lne inbers of the sixth form are going to be in the conference,
th t- a^a r t ^ r o m the blessing its -work brings on the school (and
and fUlSt ̂ e a S r e a t o n e ) i{ does not touch the religious instruction
cvm . ? r m a t ion of the main body. That matter still needs to be
Considered.

e f l u e n t l y talk of hnking up religion with the secular
lu of a school. What does this mean? The fact that we

hay a.secu^ar curriculum betrays us. Since the Reformation we
•We S 1 UP o u r n°tion of truth. In fact truth is one, and though
So 0

SPea*- °f scientific, poetic, mathematical, historical truth and
^ste 'AI Cy a r e a U f a c e t s o r ' o u t c r o P s ' of Eternal Truth. Therefore,
secuj °f talking about hnking up our teaching of religion to the
Secuk ° U r r i c u ^ u m ' w e should do better to talk of the so-called
•tyhi,r curriculum opening up new views of the central reality
tĵ y ,, ls God. This certainly does not suggest that we are con-

y narping on God and rehgion in everything we teach.
e knows that one of the arts of teaching is to talk at

J h leftg g
do ti ° n a s u r )Je c t without ever giving it the name our listeners
fOr iOtj yvznt to hear. One remembers the salesman who talked
tyih ^ a n hour and sold the latest style of scrubbing brush

o n c e mentioning the word scrubbing. In a less guileful
s u 4 e c t s , if they are correctly taught, point to one thing,

t ^ §o o d n e s s of God-
o r y sees the story of the human race with Calvary as
from which all other events in time draw their full
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significance. Not only the story of creation and the Jewish history
of the Old Testament lead up to Christ, but Babylonian, Egyptian,
Greek and Roman mythology all find a term in Christ. But here
we dare not teach a crude and over-simplified truth, if only
because our boys are going to have these things very shrewdly
questioned when they reach the university. By far the most
important thing is for them to see history as the working out ot
God's plan for man in time, with many interruptions and obstruc-
tions put in the way by man himself and by the devil. It 1S

essential that they should learn to see history spanning the Garden
of Eden, Ur of the Chaldees, Bethlehem, Calvary, Rome ana
Ravenna, and not have it confined to a landing in Kent, a battle
of Hastings and a Magna Carta. We shall make sure of striking a

balance if we keep a distinction between absolute truths, the
rights and wrongs, for instance, of Henry VIII's papal policy'
and the contingencies; to try, for instance, to get inside the min
and imagine the struggles of conscience of an English Catholi
in 1570 when the Catholic bishops were in exile or prison an
he was compelled to make up his own mind whether he coui
attend his parish church or must absent himself and take
consequences. This means using the imagination and at the sam
time keeping in sight the principles that are at stake. Not orUT
this make history real but it reflects the actual moral problem
that the boy already has at least become acquainted with.

In history of this sort he meets living reality, as he does to
poetry and drama which is an attempt to fix in time by means ^
words a truth that is fleeting, a human situation or dilemma-
poetry properly taught he not only learns about reality; in a ^
he meets it. We all complain, of course, about soulless t e a < ^ j ! 1 a

poetry and drama, and there is more in our complaint ^
protest against boredom. We are complaining because we
not been brought to face real facts with our whole being, e^1°
as well as mind. Perhaps it is because we have been an
still are afraid of emotion that we render much poetry^
a purely cerebral affair. We talk a great deal about the
sides of Henry V's character to prevent ourselves ieeJ
sharing the king's torment when he is torn in different
by these various sides of himself. Perhaps we do not exp
this until we hear Olivier speak:

Upon the king! let us our lives, our souls
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Our debts, our careful wives,
Our children and our sins lay on the king.

This can be brought to life in the classroom, and when it is, not
only is the boy richer for having come face to face with the con-
flicting emotions of a king, but he will have learnt, without
being taught it in so many words, that reality is subtler and richer
than his analysing makes it seem; in other words, that it is greater
than his mind; here are the beginnings of intellectual humility.
A his may not be a religious experience, but it fortifies him against
the day when he will meet religious problems that will not sur-
render easily to his intellect with all its armament of apologetics
and theology.

This business of communicating living reality touches all
Ranches of the curriculum. Some of us are fortunate enough
to have been taught by men who could make us almost feel the
neat of the flames of Troy, hear the 'surge and thunder of the
Odyssey', at the same time that they used all the discipline of the
grammar and those figures of speech, alliteration, onomatopoeia
and so on, to bring these things to life. Here we learnt from our
own experience that enjoyment could be the fruit of hard

lsciplined work. There are men today who can present mathe-
matics, too, as a living reality. They are rare and worth their
]v a m Scale in gold. These men are fascinated by numbers
"ke some of the early Fathers of the Church. They see mathe-
matics not as static truth enshrined in changeless formulae, but

n unfolding living pattern, and to study with them is a real
venture; it is experiment and experience for the teacher and the

Pupu, and the heart of this is humility. Not the humility of an
nipty agnosticism, but a humility that is at peace because it is
a^ed on the belief that the truth, whatever it is, the answer,
natever it is, is part of a God-made pattern and I the mathe-

• a t l c i an am put here at this point in time to play my small part
working it out. Wise mathematicians, like wise scientists, are

. ays humble men because they are clearly conscious of the
a
 m e n s i ty of truth compared with their own ability to unravel
part of it. The gOOCl science teacher, too—and there are some—
n communicate this thrill of discovery and also the joy of
^emplating beauty and pattern and order,

reli ° W n ° ° n e *s S0"1? t o claim that these things amount to
gious experience, but when a boy is introduced to them by a
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man who is humble and God-fearing, who sees them (which is
not necessarily the same thing as understanding them) set in the
pattern of God's creation, and who has a deep sense of the mystery
of reality, then this boy's religious instruction is being buttressed
by all his other learning. As truly as he becomes a scientist,
historian or mathematician, he also becomes a humble and God-
fearing man with a strong perception of God's fingerprints on
creation, and he cherishes a deep reverence for the mystery of
reality and truth. This is the natural counterpart of the gifts of
the Holy Ghost: wisdom that tries to look from God's point of
view, knowledge and understanding that see God's hand in
events, even painful ones, piety and fear of the" Lord that spring
from reverence and humility, and fortitude and counsel that
grow out of the hard discipline and mental acuteness in the study
of things. On such natural dispositions grace can build.

Certainly there is a risk in speaking this way. Great sweeps of
thought and wide general statements can be fascinating and in their
fascination can blind us to fallacies and loose thinking. Just as the
study of poetry can be devitalized by over-emphasizing emotion
and ignoring intellectual discipline, so the study of study can
easily by-pass all questions of rudiments and grammar and tables
and formulae. We could easily fall into the error of filling o o r

sixth-formers' minds with resonant generalizations and not a.
single fact to justify them. Each subject needs to be examine
carefully in detail and traced to its origin in God's plan, but tn
fact remains that if all our teaching has this governing idea, an
to that extent at least is co-ordinated, then we can truly claim
not that religion is linked up with the secular curriculum, to
that we shall not believe necessary, but that every subject in
curriculum opens a view upon God's truth. If these subjects a
taught not as dead letters but as living realities, then we can n<*
some hope that a boy will leave school grounded in the 1
that all knowledge is one and finds its source in God, and
because of the manner of the teaching furnished with
direct experience of reality. This will have given . "^V^g
reverence that makes a man humble, and makes him think ^
before he jumps to a conclusion. At least we can fairly hope ^
when either at the university or the technical school he
entirely new problems, or people with a completely differsn £Qt

of thinking about life, he will neither lash out wildly at the
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being foolish and unlike him nor cave in completely and sur-
render his own principles. Instead he will bide his time and try
to understand what they are saying, isolate the truth and dismiss
the error.

Of course these problems are not met on intellectual grounds
alone. Besides instruction we must give religious formation;
but the practice of prayer and the observance of the command-
Oients is another consideration and one which we must take for
granted for the moment. At the same time we may not forget
that there are no such things as intellectual grounds alone. Any
intellectual training we give our children will take a moral quality
from our own intellects. If our minds are humble and reverent
^ d aware of God then so will be the knowledge we pass on,
^ d the intellectual discipline we impart will share the same
quality. Perhaps this is one of the most powerful weapons a
eacher possesses. Without ever mentioning a word of God or

. •Lrtue or morality he can be continually schooling his pupils in
"ttellectual humility by a disciplined devotion to truth. Very often
"lore than either he or the children know, habits are being formed

surrendering the mind to facts, of contemplating creatures
^thout wishing to seize them for oneself, and of seeking for a
Pattern and unity in things. These things are all turning the mind

d the heart towards God. Granted that faith is presupposed,
,. a disciplined life of prayer and virtue, then here we have a

e^gious instruction which is at once forming and informing the
m m d and ultimately the whole man.

NEWMAN'S SINGLENESS OF PURPOSE*

C. STEPHEN DESSAIN

MY dear Fathers and Brothers, we have met here to
discuss the relevance of Newman to the modern age,

We h an<^ W e ^ a v e Prided ourselves, not without reason, that
•^ , a v e come to understand him better than many in the past.

a ve, however, been in some danger of forgetting what the
* A C

:9S6 bv°ri,^r?C^e<^ a t * e International Newman Conference, Luxembourg, July 27th,
• y uie Superior of the Birmingham Oratory.
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