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With sociolinguists’ renewed attention to our disciplinary responsibility to advance
social justice, and the tremendous interest in translanguaging as an equity-centered
perspective on multilingualism, there has been a profusion of publications on the
liberatory potential of translanguaging in the education of linguistically and other-
wise minoritized groups. What distinguishes Translanguaging for equal opportu-
nities frommost such publications is that it is not simply a book about social justice:
in addition, this important and highly original volume powerfully exemplifies social
justice in the research and writing process through which it was created. The coed-
itors rather modestly frame the project as a multi-authored monograph about how a
translanguaging curriculum can support the learning experiences of bilingual Roma
students in monolingual Hungarian schools in Hungary and Slovakia. But this
remarkable, bountiful book is much more than this characterization suggests,
transcending the limits of academic business as usual in many ways.

First, as the coeditors make clear in their introduction, the volume represents a gen-
uinely inclusive community-centered collaboration. This is attested by the extensive
list of authors (thirty-nine in all) involving two communities and seven institutions
across four countries. The distribution of this huge team of collaborators across roles
and domains of expertise is strikingly balanced, with roughly similar numbers of
Roma community members, teachers and head teachers at Roma-serving elementary
schools, teacher trainees, graduate students, and university faculty members.

Second, the project is unusual in its scale and scope as well as the rigor of the
research and its broad and deep impact. These qualities can be credited to the
seven years of ethnographic participatory action research on which the volume is
based. The research focuses squarely on social and especially linguistic justice
for one of the most oppressed, marginalized, and misunderstood groups in

552 Language in Society 53:3 (2024)

BOOK REVIEWS

https://doi.org/10.1017/S0047404524000137 Published online by Cambridge University Press

https://doi.org/10.1075/aila.22014.bor
https://doi.org/10.1075/aila.22014.bor
https://doi.org/10.1075/aila.22014.bor
https://doi.org/10.1075/aila.22014.bor
https://orcid.org/0000-0001-7343-3374
mailto:bucholtz@linguistics.ucsb.edu
http://crossmark.crossref.org/dialog?doi=https://doi.org/10.1017/S0047404524000137&domain=pdf
https://doi.org/10.1017/S0047404524000137


Europe, the Roma people. Importantly, it does so through long-term partnerships in
which Roma people themselves directly shape the research agenda and collaborate
throughout the (still-ongoing) research and writing process.

A third innovation is that the volume is accompanied by a large online repository
of English-subtitled videos of classroom interaction that support and illustrate the
analysis while centering Roma students’ voices and learning experiences. (These
can be viewed at http:==www.kre.hu=romanitranslanguaging=index.php=video-
repository= or by searching ‘Romani translanguaging videos’). Such scholarly
transparency is still rare in ethnographic research, where ethical concerns about par-
ticipant privacy often preclude the public circulation of data, but thanks to the col-
laborative nature of the project, ethical data sharing is possible.

Moreover, as an open-access volume and as one of the first publications in
English on this project, Translanguaging for equal opportunities overcomes
economic and linguistic barriers to reach a wide international audience of research-
ers and university graduate and undergraduate students as well as bilingual commu-
nities and educators who seek to create schools and classrooms that value students’
entire linguistic repertoires.

One of the most noteworthy ways in which the book stands out is in its authors’
commitment to a nonhierarchical, holistic approach to scholarly knowledge. The
volume is deliberately multivocal, and collaborators’ diverse epistemological stand-
points are included throughout, with personal reflections woven in alongside
theory and analysis. Rather than forcing the text into a monolithic scholarly voice,
this approach enables readers to engage with the varied perspectives and ways of
knowing represented within the research team. Moreover, the chapters may be read
in almost any order. This approach closely aligns with the introduction’s theorizing
of translanguaging as a rhizomatic practice in which diverse linguistic resources
make up a unified repertoire (chapter 1). The result is a rich, nuanced linguistic eth-
nography, informed by the team members’ complementary areas of expertise.

The five chapters following the introduction provide necessary historical
(chapter 2) and ethnographic (chapters 3, 4) background as well as a valuable dis-
cussion of research methods (chapters 5, 6). The heart of the book is the ten analytic
chapters, which cover an impressive range of topics. These chapters can be grouped
into three rough categories, although some chapters necessarily overlap, and every
chapter covers much more than these brief summaries can capture. One set of chap-
ters focuses on translanguaging pedagogy: both how such an approach aligns with
the principles of adaptive-inclusive education proposed by Hungarian scholars
(chapter 15), and how teachers’ and students’ translanguaging practices democra-
tize the classroom and unsettle traditionally hierarchical roles, with benefits for
both groups (chapters 8, 10). A second set of chapters describes the integration
of translanguaging in multiple learning activities, including the collaborative crea-
tion of a book of Roma folktales in four different versions to accommodate individ-
ual language variation (chapter 9), the development of and student engagement
with a school-based translingual linguistic landscape (chapter 12), and the
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introduction of Romani literacy practices and creative orthographies into the class-
room (chapter 14). A third set of chapters examines the transformative impact of
translanguaging throughout and beyond the educational institution, including ex-
amples of Roma students winning poetry recitals, succeeding in translingual assess-
ments and exams, and supporting the translingual learning of younger children
(chapter 11); the centering of community participation and knowledge in the crea-
tion of learning materials and the implementation of translingual activities such as
theatrical performance and filmmaking (chapter 13); and the project’s creation of
space for a wider diversity of voices, languages, and styles in partner schools, as
illustrated by role-playing activities variously involving students, teachers, and
parents as well as by teachers’ translanguaging across ethnic boundaries (chapter
16). The volume ends (chapter 17) with an insightful discussion of how the pro-
ject’s extensive practices of collaboration and reflexivity built trust among all
project participants. The final chapter concludes by describing follow-up research,
already under way, that extends the project beyond schools to the larger local Roma
and non-Roma communities. As a whole, the book provides a thorough documen-
tation and persuasive demonstration of translanguaging as a tool for educational,
linguistic, and social justice, all the while centering community collaboration and
cultural insight as well as the agency and expertise of young people.

In bringing these findings to an international readership, the authors rightly em-
phasize that the pedagogical interventions they describe are necessarily highly con-
textualized and must be rooted in local language policies, ideologies, and practices.
The model that the book offers is therefore not a one-size-fits-all set of recommen-
dations but rather an example of how to carry out collaborative research that centers
community self-definition and self-determination. Thus, at one level the book is an
in-depth account of the pedagogical impact of teachers’ translanguaging stance in
the specific context of multilingual Roma students’ learning in two hegemonically
monolingual societies, Hungary and Slovakia. Given Romani’s distinctive status as
a global yet ‘non-territorial’ language spoken by large numbers of economically,
socially, and racially marginalized people, it is a crucial focus of social and linguis-
tic justice efforts. The Roma case also holds special significance for theories of
translanguaging, as a community with an advanced, widespread, flexible, and
largely nonstandardized multilingual repertoire. The authors show that, contrary
to accounts skeptical of the cognitive reality of translanguaging, Roma community
members perceive their diverse linguistic practices as unified rather than as easily
differentiated into separate named languages. In addition to the volume’s value
as an ethnography and an extensive example of translanguaging in education,
many of its methods and insights can be adapted to a wide variety of settings,
thanks to the clarity and comprehensiveness with which the authors discuss each
step in the research collaboration.

This already copious volume is further enriched by the online repository of
thirty-five short videos of school-based translanguaging interactions, subtitled in
English and referenced throughout the book, often multiple times, together with
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educators’ and university researchers’ commentaries. The videos, each five to ten
minutes long, focus on a multiplicity of discourse contexts; besides their utility
in illustrating the analysis, they are often quite moving. Indeed, taken as a whole,
the short films, which are a major scholarly contribution in their own right, consti-
tute a veritable documentary series on translanguaging as pedagogy and practice.
This resource enables a worldwide audience of researchers, teachers, and commu-
nities interested in similar issues to gain a deeper understanding of translanguaging
and the authors’ findings thanwould be possiblewith the text alone. The videos also
make the volume ideal for inclusion in a wide range of graduate and undergraduate
classes in sociolinguistics, applied linguistics, education, anthropology, sociology,
and more.

Perhaps the greatest strength of Translanguaging for equal opportunities is its
deep ethical stance. All aspects of the research project are rooted in Roma
parents’ and children’s educational, linguistic, and social goals, and the
non-Roma academic researchers demonstrate an admirable degree of reflexivity,
acknowledging and working to overcome the limitations of their individual per-
spectives. This stance is illustrated, for example, by the thoughtful discussions in
chapters 5 and 6 on data collection and processing, respectively, and by the
book’s overall commitment to amplifying rather than appropriating Roma voices
and viewpoints.

In short, this volume deserves to be on the bookshelf and syllabi of every socio-
linguist committed to socially just linguistics in educational settings. It provides a
model that will inform change-oriented scholarship and community-centered col-
laborations both throughout our field and beyond.
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This is a book for anyone who wants to know about the origins and spread of the
English language regardless of training. No need for technical knowledge of any
kind—most linguistics books cannot be read in one sitting like a detective novel,
whereas this one can. And the detective analogy is apt in terms of tracking when
and whence English spread (quick spoiler: it has been spreading slowly over
1,600 years in numerous tiny fits and starts from the edges of land-masses to the
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