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of English building methods, and goes on to discuss structural problems 
and their influence on design. Eight chapters are devoted to the 
development of separate types or groups of buildings; and the two 
concluding chapters are headed respectively ‘Architectural Detail‘ and 
‘Ornament’-surely an arbitary division? 

It is unfortunate that MI Uraun’s attitude to the Middle Ages savours 
so much of the nineteenth-century romanticism; and it is surprising to 
find in a serious student of medieval life the almost incredible ignorance 
of monastic organisation displayed in the chapter on ‘Monastic Houses’. 

‘Monks’, hc tells us, ‘were laymen incorporated in a religious Order, 
and were not themselves in Holy Orders.’ Their spiritual needs were 
apparently scrved by the Orders of Re ular Canons. ‘As the Augus- 

Monks, so were the Premonstratensian or “White” Canons to the 
Cistercians.’ We are left to imagine the plight of the apparently 
priestless Benedictines in England betwcen the establishment of 
organised monasticism under the Rule by Wilfrid in the seventh 
century and the arrival of thc Augustinian Canons in the twelfth! 

The book is generously illustrated with photographs and line 
drawings; but the former are so scattered throughout the text that 
readin is interrupted by constant searching for references. Many of the 
sub-tit f es arc inadequate, while some are inaccurate, or at best m i s -  
leading. Therc are lists of the illustrations at the beginning of the book 
and a Glossary is provided at the end; but the absence of a Bibliography, 
combined with the failure already noted to quote the authorities on 
which the author has drawn, makes this an addition of little real value 
to the literature of medieval architecture. 

tinian Canons were, in a sense, comp Ig ementary to the Benedictine 

DONOVAN PURCXLL 

THE ART OF TEACHING. By Gilbert Highet. (Methuen; 12s. 6d.) 
The C s t  mcrit of this book is that it treats of the art of teaching in the 

widest terms, recognising the family as the social unit where the 
foundations of all subsequcnt education must be laid. ‘Fathers and 
mothers, husbands and wivcs, managers and foremen, doctors and 
psychiatrists, clergymen, advertisers, propagandists, politicians, artists, 
authors, all these in one way or another are teachers.’ 

Another mcrit is that it treats of teaching in terms of persons, the 
action of Personality upon personality, and shows that education is 
successful in proportion to the extent to which the realisation and 
f a m e n t  of personality enters into the relationship; ncarly every 
failure in education seems to be ultimately traceable to something 
which derogates from the rights of the person either in teacher or in 
taught. 
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Professor Highet confines himself to the ractice of teaching and 

happy when discoursing on University teaching in its various forms; 
his description of an Oxford tutorial is excellent and he has many 
cogent things to say about lecturing which might well be read and 
pondered by preachers. 

A long and interesting chapter dealing with great teachers and their 
pupils pays high tribute to the Jesuit technique of education, at least in 
the heyday of the Society’s influence before its suppression. In this 
chapter there is a discussion of the reasons, in terms of father-son 
anta onism, why some really great teachers have had pupils who 
rev0 P ted against their teachers and drew nothing from their teaching 
but greatness in evil. 

Professor Highet’s views on corporal punishment, of which he 
expresses &sap roval, deal only with the wrongness of trying to 
impart knowle B ge by the stick, and takes no account of the one use of 
it which can be justified, namely, as an effective ultimate reminder to 
young boys, at an age when the animal in them greatly preponderates 
over the rational, that conformity to rules and social conventions is a 
matter of importance and must be remembered and learned. If resorted 
to for this purpose it must never be used as a punishment for sin,or 
moral values will be blurred. 

does not deal with its content. He covers a wi B e field and is particularly 

HENRY ST JOHN, O.P. 

ANGRY YOUNG MAN. By Leslie Paul. (Faber; 18s.) 
Mr Paul is already known as an accurate chronicler of his own 

generation, and this second insdment of his autobiography is a docu- 
ment which does much to explain the world between the wars as it 
affected a young man who knew great poverty, but was inspired by 
many of the secular ideals which must in retrospect seem so tragic. Here 
is an account of Youth Movements, the Intourist trip to Russia, the 
inner story of the General Strike and much clse which a future historian 
will have to remember. Mr Paul ends his book with a sober analysis of 
his own abandonment of these Utopian ideals and an acceptance of 
Christiani which seems as yet not wholly formulated. The importance 

hope that failed. Such an apologia is more than one man’s story, for 
Mr Paul, erceptive and exact in his power to recapture a world he has 
left, s t a n l  for many more who lack his gift, but share his fGth and 
increasingly share.his disillusionment. It is in many ways a arallel, at a 

reckoned, in the truest sense, sigdicant. 

of his boo 1 is its clear and temperate recollection of a humanitarian 

seedier level, to Stephen Spender’s Autobiography, and wit hp it must be 

I.E. 
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